A fundamental flaw in FL training is the fact that it is based either mostly on the principles of
Introduction
Contemporary labour market is highly globalized and to increase students and university graduates' competitiveness it is essential that they receive quality training to acquire necessary knowledge and skills, including speaking a foreign language, primarily, English. The lack of technical, material and human resources in non-linguistic departments of regional universities determines the particularities of CLIL implementation. In this paper we analyze the conditions and attitudes to developing bilingual programmes in a regional higher education institution.
Expert recognize bilingual programmes as an effective way to motivate students to develop communicative skills in a foreign language (FL) that are absolutely essential for increasing graduates' mobility and flexibility in today's job market. Additionally, studying subjects in a FL facilitates academic mobility: students receiving academic training through English have greater opportunities to continue their studies in other European and non-European universities (Pavon, Gaustad, 2013) .
Although it is considered to be a relatively new method of teaching on the level of higher education, integrated approach has been widely implemented in the European universities. The reasons for such educational developments can be summarized as follows: attracting more national and international students; improving the position of the university in the national and international educational market; new opportunities for students in the labour market; creating and maintaining educational, economic and cultural partnerships with other countries; prospects of collaborative work among universities in various fields.
As D. Lasagabaster has rightly noted, numerous benefits of this type of education include "improved motivation, increased knowledge of specific terminology, the strengthening of intercultural communicative competence and as a result, improvement in overall target language proficiency" (Lasagabaster, 2008) .
Theoretical framework
The organization of the integration between content and language subjects is a relatively new development in the field of English Language
Teaching. The term CLIL itself was coined in 1994 by David Marsh and Anne Maljers to refer to a methodology similar to but distinct from language immersion and content-based instruction. It is an approach for learning content through an additional language (foreign or second), thus teaching both the subject and the
language.
This kind of approach has been identified as a very important one by the European Commission because: "It can provide effective opportunities for pupils to use their new language skills now, rather than learn them now for use later" (Marsh, 2008) .
In CLIL, the academic content of the nonlinguistic subjects and the foreign language are learnt simultaneously, which calls for curricular integration of the learning of both of them. It should be stressed that "CLIL does not promote the learning of academic content in a FL but through the FL" (Pavon et al., 2014) .
Baetens Beardsmore specifies that "one of the significant characteristics of CLIL is the establishment of coordinated work between the content teacher and the FL teacher, by which FL teachers provide linguistic support for students, necessary to understand and assimilate academic content" (Baetens Beardsmore, 2009 ).
However, the organization of the integration between content and language subjects is not an The results of their responses are summarized in Table 1 . In order to gain a broader picture of the occupational English language needs of the students this study surveyed 20 students studying at History Faculty of Kemerovo State University.
The vast majority of the students reported needing English, but solely for personal purposes such as watch foreign TV series or films, using the computer programs, developing their personalities and communicating with foreigners.
Most of the students stated their linguistic proficiency levels were not adequate for
implementing CLIL in Kemerovo State
University. The responses revealed that most of the students claim a need to improve their English language levels in order to be able to study successfully.
As a result, the students did not welcome the idea that some historical courses will be taught in non-traditional ways in English.
Needless to say, the identified needs of content teachers in Kemerovo State University and the English course learners may be considered as a basis for future CLIL program to be designed for the students who will be using English to perform their jobs effectively.
Through this study it was determined that the participants are in need of being able to use English for different purposes. 
Conclusion
In the globalized world, it is essential that graduates receive adequate training to master
English; an objective that requires designing an appropriate and, above all, effective educational model. One of the ways to achieve this aim is to implement a programme to teach subjects through an additional language.
In this study we determined the specific measures to be taken in implementing the programme: training teachers in language and bilingual methodology, coordinating the teaching of academic content and language needs, and improving students' second language competency. To achieve the desired results, bilingual programmes need to involve dedicated teachers and interested students, and they need to be supported by university administrators and programme leaders that understand the management and pedagogical principles involved. 
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